DOCUMENT RESOME 



ED 074 332 

TITLE 

INSTITUTION 

REPORT NO 
PUB CATE 
NOTE 



EDRS PRICE 
DESCRIPTOPS 



IDENTIFIERS 



AC 014 275 

Life-Long Education in the Light of Certain 

Experiments — From Conception to Realization, 

United Nations Educational, Scientific, and Cultural 

Organization, Paris (rrance) . 

ED-72-CONP-1-2-A 

22 Sep 72 

8p.| Paper presented at the Interdisciplinary 
Symposium on Life-Long Education (Paris, Prance, 
September 25 - Octobtr 2, 1972) 

MF-$0.6P HC-$3.29 

*Adult Education I Adult Education Programs; 
conference Reports' *continuous Learning i Developing 
Nations • *Educational Change; Educational Needs; 
Interdisciplinary Approach; National Programs; Social 
Change; Symposia 
UNESCO 



ABSTRACT 

This paper is intended as a proposed framework for 
discussion at UNESCO's Interdisciplinary Symposium on Life=-long 
Education. It synthesizes the papers submitted by re-grouping the 
questions posed, the problems identified, and the steps taken or 
considered in order to determine the scope, the nature and the 
modalities of th^ process leading to lifelong education. Lifelong 
education appears to be not only an educational concept but also the 
terminal point of the educational level of evoiutlonary process, the 
object and the result of which has been to bring education closer to 
new requirements and conditions of an educational, ecQnomic, social, 
political and cultural nature. The points of view expressed by the 
participants add up to provide a definition of the origins, 
objectives, scope and content of lifelong education. They also make a 
contribution, essential for the purpose of the symposium, toward 
making an inventory of the different types of approaches and of steps 
necessary to insure a transition from existing educational systems to 
lifelong education, (For related document, see AC 014 274.) 
(Author/KM) 
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The purpoit of the sympaeium is to throw som© lights i tar ting 
from %"ariQus txparimgntSj on Qertaln probleme raided by the passage 
from existing ByitemB of aduoatlou Ifi lif^-*long eduoation. 

The doouments prepared by the pa:ptioipante3 on the baeis of 
+*h^lr own txptrf^enogj refleol; the complsx diversi ty of apprgashti 
and sitoationB* In thl^ oonne^on they provide valuable IMorma-- 
tlon whiohj of coutsbi will b© eupplamintid by gral oontributions 
in the couri© of tht diSQuesions They reveal a wide rangt of 
tusBtionB, problims and imdarttkinga whiGh either aonverge or eriet 
in Ju%tapoiition# 

The preeent dootanent is aimed at ri-grouping the ausetloni 
posed, the prgbliisi Identified, and the steps t^en or oonsidarad 
in order to determine the scopi^ the nature, and the modalities of 
the prooess which leads to llfs-long eduoation. It dots not by 
any means ixhauet the wealth of oontributione made, but la only 
intended as a framework proposed for the discussion# 
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I - OBJECTITOS MP BIMMSIONS OF LIF^LQCTG EDUCATION 

Life-long education appsars to not only an eduGational con- 
oept but also the terminal point of the educational level o.f ivolu- 
tionaiy prooess, the ©"bject and the result of whioh has hean to 
bring eduoation oloser to new requirements and conditions of an 
educationalj and also of an eoonomlGs Bocialp political and cultural 
nature* 

Life-long eduoation should he vlewsd within the framework of an 
overall reform of aduGatlonal syBtems which correspond to req uire*- 
ments of sooic— aconomlo^ politloal and cultuEa'L_ohj_aQt lvesT 
Mr. SKANBER and Mr. KKJIDA show how the satting^up of" a new e duo a- 
tional system followed acoass to national liidepsndenoes In this 
Qonntxioni Mr, SKAIIDER emphaBlEtB the effects of -fiha "df-itruiLniri- 
nation" of the former colonial aygtem of education and the implica- 
tions of hasiQ ohoioes made hy the Algerian oommunity for existing 
struoturasf "the choice in favour of damooratlzation reeultid in aii 
exploilon of school inrollmint, the ohoiGg in favour of Arahl^ation 
upist the pedagogloal structure and the ohoio© in favour of sgiinge 
and tichnolofiy made the greatsr part of contents and mothods ohsolete"* 
EduGation io a means of de=coloni'Jinf or freeing a country from the 
constrainti it had to hear (Mr. PiiTDO), both from a quantitative md 
qualitative point of view. Firat, it is a matter of extending edu- 
oation by a series of oomplementary stepi to all ^upg of the popu- 
lation which had been deprivid of it. m exemplified by Mr, MBOTDA 
and I-Ir. PAUBO and, as stated b^ Mr, T^ANffi, of "organiaing thi 
masses". Certain partiGipants (Mr, TAPAIES5 Mr, PANDO and Hr, MBmiM) 
stated that in this eituation education is linked to an Ideoloar* 

One should point out^ howevsr, that the elltlsb and seliotive 
nature of iiduoation has not been restrlottd to Qolonlied countriee, 
Mr, WlDHbL and Mr, SUOHODOLSKC ^ve a reminder to thii efftot when 
stating that the ©ducational systems of their reepeotive countrieB 
havi^ for a long timtj favoured a minority^ whtreai for the greater 
number eduoatioml provisioni were of a marginal and haphazard natur©. 

Th© eDdsttnQ© of eduGation in order to tg^© advantag© of all 
human reiQuroeB of a nation and partioularly of adults in the frame« 
work of lifi-'long ©duoation appears to be linked to the rec-.airementB 
a| development. Mr, PASTDO ihovs that in Peru the eoonomic factoF*' 
■play©d a deoislve role in this direction. Life-long education 
appear B to be tht mmm of an ©dUGational policy that alms ^ specif i- 
eallyj to train the population for producti^ty for soolal and 
©oonomio devalopmenti it, oaimot be separated from the land reform' 
^d from the participation of TOrktrs in production aanagement. 

In this respept, most doouniints place speoial emphasis on th© 
relation befaeen the eduaa tlonal pyoaess and the world o^ work s 
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for Hr, TAPMES it is nscessarv -fco "harmoniae mass education with 
produotlon"! for- Mr, SKIIBBR the trained oadrtB requirements can 
only be met hy an oduoatlonal sysftem mostly fooussed on the planned 
goala of tfaveltpmanti Hr. imm pays fepeclal attention to Prenok 
legislation in the field of vccjational traininf wMoh has 'been de- 
veloped within an institutional framework, recogniats the right to 
training leavea with laalariaa for trainfees and amployers' pitrt1.oi- 
pation in tha flnanolng of training, Xn the nontax b of the first 
oxpcrimcnltu confcoJied in Prtmsd, □cln^nLM for toaohing s-taff in 
plants and proiuoiion uiiifcs, sieps kin^ad at faoilitatlng the inte- 
gration in prance of foreign worterSj the ad-Justment to various 
. oooupations of yoimg psopl©, the intneration of woman in aetive 
life and the training of staff for adult Gduoatlon shed light on 
"the oondltiona in which the Bduoatlonal maohinsry oa'.i he adapted 
in a given sector to its new ByBtem of training adulcs" (Mr, VATO:Er), 

This funotional nature of eduoation is alio undarsoored hy Mr, 
mUIDAi "political eduoation oannot he separated from education 
in eoonomlos. Political philosophy must go on a par with econoBie 
planning", Vocational training thus heoomea a right as much as an 
ohlip,tioni "faMers have a right to he aoquainted with nodsm 
agtieultural teohnoloffir as they carry main responsibility for our 
external trade", iaaslism and the nyth of production are equally 
, rejectedi "if they are acciuainted with a more modem tj^e of agri- 
culture they will raise their otandard of llvingj they will make 
rural work more attractive and they will help breach the gap between 
rural a^id urhM development," 

In the. .report on the Perirvian i^^ertment, Mr, PAMO also streaseB 
the fimotionftl nature of the eduoatlonal undertaicing now taking place. 
The "syatema de quallflcaoidn profeslonal extraordlnarla" is viewed 
in the eduoatlonal refonn as an organio ByBtem of life-long eduoation 
related to vooational life and to manpowtr requirements. It is 
intended to remedy the shortoomlngs of the traditional syitem in 
which only 13^ of the graduates have a chance to work in Industiy, 
It makes it posBlble to eniurt the Vocational up^ading of workers 
and their re- training in relation to scientific and teohnolop.cal 
proffeess, 

Life-ioiig sdueatlori also appeari to be related to an attempt at 
socd^^^nge which, aa stated by Blr, TiPAHlS^ begins with the fight 
against the oauses of i^oranoe, Llfe-ldrig eduoatioii as an illus-- 
tratlon of the demeoratie Bpirit and as a oeans of ensuritif the 
continuing partiolpatlon, appears in PANK's doeuinent, as a 
lilSailSS-J&^|i2a« it generatea an awgkgni:ng. of the maaBeB 
(concJentizaoioaTwid a tranaformation in depth of nental attitudes. 
Mr. SEANDER Btressia the Inportanoe of the amanolpation of woaan md 
Mr, TAPAWllS the Inportanoi of women's partioipation in politloal, 
pioductlve, ttohnical and teaohlhg aotlvltiis as an aspect of life- 
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long education. Llfs--long aduoation, to. SUCHODOLSKl ramarkSy pro-- 
vidae an antidote again st a lienation th a cg^gxMgr jgo Thus 
resowoes whlQli oan promota Gultural enrio'hment Bfouldj neverthiless, 
b© utilised. Life-long adueation eair bi contraited to the notion 
of culture considered aa a kind of goodi and gives to the human-heing 
the faaling of heing a responsible person and. a creators ^^hoie indi- 
vidual riohness is achirrad through the rinhnsss of Hb lif©« It 
extollB the creative power of man andj Mr. I'KOTM rsmarkoj re^-estab- 
lishee traditional cultural values , 

Eduoatlon conQtivid along thiee linii whiohj aocording to Mr* 
WEDELL and Mr. SUCHODOLSKIj achieve the syiithtsis of humMiem and 
productiirt.smi of ocQupatlonal promotion and education for leisurtj 
therefore appears as a global proe^^s or^ as Mr. SKMDER says " as a 
prooese of total development of the Indi^dual". It thus aohiaves 
the synthesis of thi varioui eduQational e^erlenoeB of the individual 
at school as well as out of school^ at various stagei and in varloue 
situations diiring his life. Mr. PMEO llets a number of these eduoa- 
tional experienoes and llr. SKMBIE id^ntifi^s various eduoatibnal 
faotors which are at play. The dlaleGtio relation between iohool 
eduGatlon and out-of-sohool iduoation is thus at the very centra of 
the Qonoept of life-long education. 

Mr, SKMDEH iges the rslatlon between school and out--of-SGhoDl 
eduoation as a po^^itivt one. He rtfards out-^f-Bohool sduoation as 
an effeotive counterpart of the iduqational iystem ae a whole which 
has been ^*raoognl2ied to be \mable to take rsspenslbili^ for maMng 
its own rivolution", Mr. SKMDER believes that the choice in favow 
of out-of --school sduoation is baaid on politlealj tconomlcal and 
©ducational oonetderationei (a) a faotor of renewal of the politioal 
regentratlng of national eonsoltnQtf (b) Integration of the Individ 
dual in thu nation *i productive eeetori (e) utillaation of environ- 
ment through the resourcsi of new teohnolo^ Inoluding soclolo^cal 
and teohnologioal resouroes* 

Most documsnts emphasise both the Oontrlbutlon of adult educatio n 
to llf e^lon^ eduoation. They help diapos© of the whole Msimderstand- 
ing by which only too f rstuintly lif a-^long education is considered as 
m new f dot or a mere Qontlnuation of traditional adult eduoation. 

Life-long education appears to be as wall as an inrichment^d 
antxttnilon of traditional education, as an economic requirement^ a 
political oommitmint' and a itarting point for reflection on the thtory 
and praotice of edueationp ' 

Mr, WBDELL ref i^a to the role played by adult education inmts 
initial phaif Md shows that, because it refltots a dualist philosophy 
of . iduoationp fiTiat difficultlii may be enoounterad whan the time onmes 
to intei-rate it within the framework of life-lorig educati It shows 
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that peda^ogioal innoTation in the United Kingdom was devQloped to a 
large extent outside adult eduoation in recent years. It took plaOi 
ohisfly through the Industrial Training Act (1964)^ the Open Urlversiigr 
and changiB resulting from community dsvolopmentt Mr, VfEDELL thorQ- 
; fore euggaste that the traditional frame¥ork of adult edueatlon should 
, he extended beyond the traditional houndariei of adult eduoatlon in 
order to identify all formal and non-formal learning situations of 
adults. 

In the game spirit^ Mr, TAPMES suggesti that the sdUDational 
prooiSB should he centred on the adult taken a racsiver of knowledge 
whatfiver the situation may he, The prohlem of eff eotl've learning' is 
hound to play g.n even £i?eater part in ths theory and praotiQ© of adult 
eduoation* One ehould Identify the Mnd of reeistancs 'tjhiuh prsvints 
adult eduQation from moving away from tradition. 

Is not the lack of motivation for adult oduaation lack of moti- 
vation for a certain type of adult education?^ 

Sevariil partloipantg have no flouht that the rola of ad^Alt aduoa-- 
tion in eduoatlon cannot hut he extended, llr, IffiOTM is of the opinion 
that the twenty--flrst cgni^y will he the oentury of adult eduoation 
Insofar as the different aspeote of ooimtries* davilcpment will h© 
related to the degree of efflGlenoy of various typee of adult educar- 
tlon, 

Mr. MOEO-OKA refari to ths flira oatfegori^s of adult eduQation 
listed in the lx©ter paper and suggaste mother hraakdoTO, 

JIri, UWTjS'i reior^s whioa ii hassd on tht Norwegian txperimtnt 
in the field of adi^t eduoatlon provide a goad starting point to 
analyii© a complex situation which %b exemplif ltd by the Joint parti^ 
oipation of the State, non--^vernmental organisations and hy employ-- 
ers and trade unions in adult eduoation. ^ The IVl (Norwe^iLin Inati- 
tut© of Adult Education) ii a good Illustration of adult ©duoatign 
through programmes and researohi e^erimentSj ddoiMantationi. informa-- 
tion and ^Idanoej while the, aotli^itiea of non*^goverainantal orgmlEa- 
tions ar© fully respeoted, " 



m mentioned hy Mr, Paul LMOPJOT 

^ Mr, Paul LMOEMDj however^ notes that often ad-yat iduoatdon Is 
.only marginal in comparison with tht role of political partieSp 
ohuroheSj trade imionS| or professional p?QUpi or intirests. 
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II - APPROACHEj__AI]3_MOj3ALim FO R aTSgRIWQ_J^TMSITIOH PROM EgSTiyQ 
SYSTMS TO LIPE-iONG EnJCAtfON 



The points of view expressGd by the partloipants add up to provide a 
definition of the origins i of th© ohjootlvos, of the scspo and of the con- 
tent of llfo-long education* They also inajcG a contribution, which appears 
essential in view of tho purposo of the symposium^ towards making; an in- 
vontory of the difforent types of approaohes and of steps noGesBaiy to 
ensure a transition from existing eduoational systems to life-long eduoationi 

1, First, Mr, MORO-OICA stresses th© need for analysing and ldenti fyin_g _ 
fact ore favourable to llfa-long edueation* In Japan he feels that auoh 
faetgrs aro the e^ctenslon of the forml sohool system, aultural horaogGneity 
widGBproad intorGet for lifo-leng eduoatlon and tht developmont of social 
education, Kie Japanese Govormont support oonslsts of rGSQaroh on the 
Gdueational eystomi expermontal projoots and the oxchangG of information* 

2* Tho promotion of life-long oduoationp of ooursGj has also lesiilative , 
institutional and lo^l aepeoti which Mr. VATIER has imdertakGn to raviilw* 
They arc related to the right to lif o-long eduoatlanj to the modalities of 
public and private flnanoingj to various inoentiYes and to tho respective) 
rgles of the State and various eduoational Institutions. 

3. Tho problom of tho roBpectlv c reBponBibilltles of varioua bodlos and 
ingtltutions in the field of life-iong oduoatlon has been raiSGd by soveral 
partiGipante and oortain solutione have been proposedf Mr, ICORO-OKAj 
discueelng the problem of distribution of responsibility, makos dlBtlnQtion 
botwoen GOnoeptual and managerial responEi^ilitiGs, and alio botv/eon v^^^ 
poneibllitiQS at various administrative levels. Mr* PMDO addrosseB hijiself 
to the problem of educational rQs^onslbilltlog to bo assimod by various 
miniBtrlM sts tho monopoly of the Education Minii try will come to an qndj 
although it v/lll retain reBponelbility for providing tho basio Qducational 
structuro. The partioipation of tho individml and of the gonimunity to the 
planning and management of oduoatlon are also dlsouSBod. It eoGms that for 
many partiaipants (Mr. MORO-Oiai Mr. MBDtlDA^ Ifc, aKAroiR, Mr, PANDO) doean- 
trali^ation goos hand- in-hand ?/ith life-long education insofar as oduoatlon 
is then adaptod to various Bituatlone and tho roqulrGments of difforont 

P?uUpB . 

4, Sevoral participontej in articular Mr. TAPMESj Ifc. .SUCHODOLSKI and 
11^ * PMDO , de sor ibo the ranffo of oducatlonal institutions and measurea 
roqulred for tho purpoeo of life-long oduoatlon* Ifc. MORO-OKA reviov/s tho 
varioug typos of oducational agents in relation to the. kind of eompetence 
to bo developed, and Mr. PAMO refers to the original eolutlons advocated 
In the Peruvian roform. For initanaei the '^communal eduGatlonal nuclei" 
which piv© ftesh Impetua to out-of-aohQol eduoatlon and the SMATI schyme 
for industrial training. 




5i ModalitlQs of IntogK^ation of sohool and out-of-sohoul ©duoation 
alroady montioned have been analysod by several partiolpantB* 
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Ifr. SUOHODOLSKl rovlGws tho faotors at play in the intonation procoss: 
the family, pra-BOhool aduoationi primaiy (jducntion, sacondary oduGfltionp 
higher Qducation, in-Borvioo traininf and ra-tmining and adult education. 
At tho saniQ timo ha strossas the naed for a hamonious relationship botwoon 
school instigations on tho one hand and professional, artiatio and cultiiral 
olrclGS on the other, 

Mrs. TTOJUS points out that the rof'>rm of thoiduoational systsra in Nomvay 
is foGuaeod on the into^.tion of school and out-of-sohool oduoation and ha's 
haen imde posBihlo by the oonaidora"ble oxpansion of adult educatioii. An 
implication of intagrating tho differont types of school and out-of-SGhool 
oduoation is the ncod to brQak dovm tho partitions hatwoen va^ima tyuas of. 
oduoation, as indicated by Ifc. SKAOTER. 

6. Life-long education, a synthosis of vtirlous typos of education, rsqulres 
the mobilizatio n of all eduoatio nal resom'QiaRT a point made. by Mr. SKAMDM 
and Mr. mwo. It calls upon all thoaa who have rcceivod some instruotion! 
"That those viho know more teach thoso who know loss", TAPAM3S says. 

For fv!r. PAIIDO "lifo-long oduoation will bo realized only insofar as one 
accepts the notion that all Poravians are always both toachers and loamers". 
The rosouroes of the school system must be supplomontad by various educa- 
tional undortakings and experiments oonduoted by youth, workers, and women 
and which rGsult in a vezy rich assooiatatlvo rolatlonship. This approach 
IS linked to the "oonciontizaoi6n" of the population which Is enoouragod 
by tho Stato. lir. PAlIDO also stroasos the rolo of production units In the 
field of vocational training and apprenticeship, 

7. Thg__tralnlng of oducators is, of ooursa, an easontlal requirement if 
life-long education is to be realizad. Insofar as lifa-long education is 
geared to new ends and alms and requires new educational mQaaurf s and struc- 
tUTGs, i'j also reaulros, as pointed out by Mr. TAPAms and Mr. SKiliroM, new 
types of eduoators. 

8. The content of education , for similar reasons, is no more free from the 
need for ohangee In depth. This la the rosult of a series of faetorss the 
now objeotlvos of life-long eduoation} tho fact that it brings together 
the values of humanism and culture on the ono hand, and tho roquirements of 
develo^ent and of technological prop-ess, on the other i the prcforonco 
given to the development of Individual skills over the transmiSBion of 
iQiowlQdgo. Thia is stressed by Mr. SIG'IOTBH, Mr. SUCHODOLSKI and Ifc. TArAirES. ■ 

9. The utilization of t he resouj ges of m odOTO t:OohnolOigf - nd of mass 
cmTmi mlcatlgnjnodj^ la advooated by Ifc. WBDEIiL and^IIr. SOifDM. " 
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Thoso are some of tho problems of '^mssago'' GnGountGrod by the pcirti- 
rlpants and whioh have to bo golvod in thQ procGSS vAich leads from tradi- 
tional systems to lifo-long oducation. Certain solutions have beon montionod, 
others ramain to be found* Of aourso there are other probloms which havQ 
not yet boon idontifiod, ovon Iqbb solvod. To take only one Qx^plc, what 
are the implioations of syatens in which school and out-of -school^ institu- 
tionalised and forml typos of education v/ill bo intogratGd on ^ traditional 
structur&s of school and higher education? More generally, thore are a 
nmnbor of iesuos of an Gduoatiorml and of a pGdagogical naturo, all relatod 
to the GOnQopt of life-long iducation, which the sjTOpoiium might fruitfully 
dwell upon, discuss in depth and clarify. 

There are mar^ other problems \7hlch may be rGVoaled ajid diacussed 
during the symposium* Thoir analyiie will load to the discussion of the 
following item of the agendm which will be concernod with providing the 
olements for a strategic approach to life-long education which will combine 
various steps to be taken in a short, medlum^ and long tom* 
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